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In this paper, the author presents a brief history of

tne funding for, provides demographic information on, and descrilbes
the basic goals and characteristics of the Edgewood Junior High
5chool Model schools Project sponsored by the NASSP. The author
explains how the roles of the principal, the teacher, and the student
have changed as a result of the new program. The special role of
teacher counselors, who specialize in getting to know students as
human beings, is also discussed. Graphic descriptions of the Language
Arts and mathematics curriculums show the goal setting process for
each student, the curriculum levels, the continuous evaluation
system, the continuous progress curriculum, a listing of learning
packages, and the reporting of informaticn to parents concerning
student progress. The paper concludes with an assessment of the
program to date as measured by the SRA achievement test and by statf,
student, and parent evaluations. (DN)
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U.5 DEPARTMENT OF HEALTH,
ERUCATION & WELFARE

TRUMP'S MODLL SCHCOL - 3k UFFICE OF EDUCATION
THE HUMANE JUNIOR HIGH SCHOOL BUCED EXACTLY AS RECEIVED Frow

THE PERSON OR ORGANIZATION ORIG-
INATING IT POINTS OF VIEW OR OPIN
oo ) o - o IONS STATED DO NOT NECESSARILY
By: -Dr. George A. Christenson REPRESENT OFFICIAL OFFICE OF EDU-

Date: November 1, 1972 CATION POSITION OF POLICY

Edgewood Junior High School is one of thirty secondary schools in the NASEP

sponsored Model Schools Project. Dr. J. Lloyd Trump is Project Director and
Dr. William Georgiades is Associate Director. The project received funds {from
the Danforth Foundation. These funds may be used in each school for only two
purposes: (1) staff development and (2) program avaluation,

Edgewood Junior High School is one of five secondary schools in the Mounds
View Pul‘élic Schools, strict 621, a SLllmean district north of 5t. Paul anc
Minneapolis, Minnesota. The supcrintendent is Dr. Sanford Witter.

sal and support for the program from

these organizoticns belcre they formal application io participate in the Proiect;
the Mounds View Board of Education, the Siate Department of Education, the Minnesota
Education Association, the Mounds View Educalion Asscciation, the University of
Minnesota Department of Lducation, the Bdgewood Student Council, the L cecutive
Board of the EL Y od P.T.A., and the unanimcus consant of ti.e Edgawood Feculty.

The five yvear program for Edgewood Junior High Schocl covers the school years

1968-74. The 1868-69 school year was used for staff assessment and diagnosis of

one of the concawws inveolvad in the Prgject, and
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Edgewood Junior High School has a student enrollment of 1150 seventh,

eighth, and ninth graders. ‘The staff is composed of 55.5 professionals and

55 non-professionals. The socio-economic background of the student population

has students coming from the lower=lower class up to the lower-upper class., The

majority of students come from lower-middle class backgrounds,

The basic goals of THE MODEL of the NASSP Model Schools Project are:

1.

without neceegsarily having more of the t

To provide for all pupils, regardless of difference in individual talents
and iﬁtEfEStS, a pmgram with varied strategiz‘f and énvimnments for

To provide conditiens for teaching tha‘ will recognize differences among
teachers and capitalize o1 the special talents and interests of each
person.

To identify what professional teachers must do as separate from what
may be done effectively by clerks, instruction assistants, and gencral
aides.

To evaluate in practice the roles of the principal in improving the
instructiconal program of the school and, in the process, to analyze
the success that other persons have in managing the school.

To emphasize in curriculum revision the scparation of those skills, facts
concepts, appreciations, and the like, that are essential for all pupils
to possess in all arcas of human knowledge as disgtinct from those
learnings which are specially '“C'*lf‘“fc:'l"t in terms of individual talents

and interests; stated differently, to separate the required basic education
from depth education.

To develop better methods and materials for evaluating changes in
conditions for learning, teaching, and supervising, and also the efircts

of the program on pupils, teachers and principals, as well as changes
in the use of the things of education,

To utilize school funds, supplies and equipment, and other school
facilities differenily to produce hetter rwwlts as s:%ﬂf :ribr:*d under ltem &

To discover better ways of utilizing outside consultant help not only
within a given school but also through audiovisual devices o spread
the consultant's talents among other schools. :

es of relationships to the project,
ifiedd categories, plus other variabl

varymg deg
of four ¢

3 dmt may Hr; discov ﬁ;cfi_
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The basic characteristics of the MODEL of the NASSP Model Schools Project
are:

1. The principal spends three-fourths of his time working directly with
teachers to improve insttuction and learning.

a.) He organizes learning for teachers according to the same
general principles that he expects teachers to follow when
they teach.

b.) He selects assistants qualified to handle the school's
managerial and other tasks only indirectly related to
nstructional improvement. :

2. Differentiated staffing and other arrangements produce changed roles for
teachers.

a.) Instruction Assistants (average of 20 hours per week per
teacher) oversee pupils' independent study, etc.; Clerks
(average 10 hours per week per teacher) keep records, etc.;
General Aides (average of 5 hours per week per teacheor)
perform tasks not requiring competence in subject areas or
clerical skills.

b.) Teachers are scheduled an average of not more than 10 hours
per week with pupil groups (2 hours with large groups, 8 hours
with small); the balance of 20 hours, mostly on school premises,
are for keceping up~to-~date, developing materials, evaluating,
conferring, and the like.

c.) Most teachers serve a new role as teacher-counselor (helping
about 35 pupils individually to plan, schedule, and change
their independent study iime and collecting information about
each pupil's progress and difficulties).

d.) Teachers sometimes work individually in offices and at other
times in groups organized sometimes by department and at
other times on difierent hases.

3. Individualized fearning for pupils emphasizes motivation, continuous
progress, sclf=direction, flexible scheduling, personalized evaluation,
attention to individual needs and interests, and the like, while maintaining

pupil accountahbility.

V" a.) Pupiis are required, all the y=ars they are in school, to attend
8 hours of motivational presentations and discussions erach
weelk in all 8 areas of human knowledge (30 minutes in a large
o group and 30 minutes in a small group per week in each areca.)
ERIC These groups are scheduled by the scheol ofiice,

Aruitoxt provided by Eic:
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b.) Pupils have 22 hours per week for scheduled independent
study in the school or community (distribution divided hy
pupils and their teacher-counselors, changeable by them
at will with joint approval). A professional counselor or
the principal resolves disagreements, if any, between a
pupil and his teacher-counselor. These pupil schedules
are made, changed, and recorded by teacher-counselors
and their secretaries,

c.) Each pupil covers required content at his own pace, usifig
specially prepared materials. Much of this work may be
done cooperatively in various-sizod groups, as established
by students themselves.

d.) Evaluation for each pupil is in relation to his own past
achievement in a variety of educational goals. Since
teachers cannot evaluate every aspect of learning, priorities
are established,

e.) Attendance of pupils is regularly checked ani the amount of
each pupil's progress systematically reported by the instruction
assistanis who supervise independent study.

Curriculum revision scparates basic, zssential learnings from other
learnings that are mainly appropriate [or pupils with special talents
and interzsis.

a.) Materials are organized to provide self-direction, self-
motivation, self-pacing, and self-evaluation by pupils
themselves.

b.) The amount of depth and creative studies in relation to required,

basic studizs increases with the age and maturity of individual
pupils. '

Improvement of teaching and learning requires that money and facilities
be utilized differently.

Increased emphasis on evaluation is essential to produce confidence
in the changes and feedback for directing further improvements.

a.) The emphasis is on behavioral changes when evaluating
individual pupil progress,

b.) Analyses will reveal changes made in conditions for learning,
teaching, supervision, curiculum developinent, arnd use of
funds and facilities in school and community.

) The effects of the changes on pupils and teachers en masse,
on principal and assistanis, and financial efficiency will be
measurad,



(5)
The specific rationale for the EDGEWOOD EDUCATIONAL PROGRAM are:

Each student must demonstrate that he is a S};i].léd, self-motivated learner
in relationship to his own potential.

The heart of the program is the skills needed for learning,
To produce self-motivated learners you must individualize instruction.

The educational program is based on lively contacts with real people on
a one-to-one and group basis,

The key persons in school for each learner ar  .e teacher-counselor
and the academic specialists. Their roles must remain flexible in order
to nieet the needs of the everchanging student.,

The SLIIDDC)FtiVE‘ ftaff serves i’n a c::@'nsulta'ﬁt and resaurc:c? capacity to the
Each student lives in an ever-changing environment; hence he develops

specialized needs as he and his environments change,

The educational setting for each student is the whole world.. The school
plant and campus are only a very small part of it.

Instruction can and must be improved.

Teachers must be able to perform 3ll teaching functions included in the
educational process i.e., assessment, diagnosis, prescription,
implementation, and evaluation.

The professional teacher and his team must remain flexible because of
the interrelatedness of the educational process and the personnel

involved,

Clerical and general supervisory duties arc removed from teachers and
turned over to more "qualified" personnel,

We must make better use of the things of education=huildings, equipment
and instructional materials,

The specific goals of the EDGEWOQOD EDUCATIONAL PROGRAM are:

otivated learners. -

w-—-
1|—'"1.

To develop s
To help students improve their learning skills.
To help students improve their living skills,

To humanize the 2ducational process.

To individuslize instruction .
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To develop a more relevant curriculum, )

To provide continuous evaluation and feedback.

To encourage community involvement,

To operate more efficizntly and effectively.

The entire program is founded on a FIVE STEP CYCLE PROCESS of teaching
and learning. See Chart A.

During the 1968-69 school year, an assessment was made of the total
educational program which ircluded the curriculum, staff, school plant, instructional
materials, community, student potential and past achievements, budget, school
district expectations, and supportive relationships.

Some of the findings whizh came out of this assessment process were:

1. Color blind children at Edgewood were achieving significantly
below their potential. ‘The faculty did not know which children
were color blind.

2, Forty students were found to have some form of hearing loss,

The faculty only knew that two students had a hearing loss before
the assessment study.

3. Forty students with I1.Q.'s of 130 and above, as measured by the
Lorge-Thorndike Intelligence Test were reading at grade level or
below.

4. The achievement level for students in Language Arts as measured on
the Jowa Tests of Basic Skills was declining each vyear.

A budget of 5250.00 fof developmental reading was to provide

a program for the lower 48 percent of arades 7 and 8., The

budget for cross country, which had eighteen studerits participating,
was $1500.00. '

[

6. The overall achievement level as measured by the Jowa Tests of
Basic Skills fer the upper 10 percent of each grade was significantly
below potential as indicated by the Lorge~Thorndike Intelligence Test.

The key aspects of the EDGEWOOD EDUCATIONAL PROGRAM are;

Evaluation cf pupil progress

Lvaluation of the fotal school program
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Differentiated Staffing - wvertical and horizontal
Principal's role to Instructional Leader
Decentralized Decision Making
Teacher=Counselor Role

Alternative Teaching/Learning Styles
(Tutorial, Directed classes, Independent Study Materials)

Goal Oriented Continuous Progress
Gurrie::ulgm Packaging
Individualized Scheduling

Small Gr@up Discussions

Large Group Presentations

School Within a School
Tutoring/Supervised .Study/Work Program

The role of the principal has changed. He spends 37 hours of an average
50-hour work week at his most important responsibility, the improvement of
nstruction, and the remaining time - about 13 hours per week in other related

school fasks.

@

The teachers' roles and schedules changed drastically. The "classroom
teacher (with individual variations) is scheduled with groups of pupils about
12 hours per week. Having the remainder of the time free frr:rn classroom routine
is essential, The teacher is to prepare adequately, plan, organize the curriculum
and learning packages, evaluation reports and serve as a teacher-counselor.

The typical teacher has t:mlyx one or two preparations per week. These
preparations involve getting ready for large-group presentations which aim to give
pupils information not readily available elsewhsare, that will help them o learn

what they are supposed to learn, to motivate them by awakening interest, and to

make assignments. Each of these presentations lact 30 minutes,
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The teacher's schedule includes sitting with pupils in groups of 15 or less
who are learning to talk to each other, how to listen, how to discuss , and to

respect each other in the prccess. The typical teacher has 14-16 of these groups

)]

per week, each scheduled for 30 minutes.

The remainder of the teacher's day is spent in planning the independent
study of pupils, checking ffom time to time on the independent resource study
centers to see what progress is occurring, preparing, conferring with colleagues,
improving evaluation, and in other aspects of the teaching-learning process.

The pupils' schedules include seven large group presentations per week,
each 30 minutes in length, seven small group discussions per week, each 30
fniﬁutes in length. The balance, 65 percent, of the week is spent in scheduled
independent study. A student fﬁay elect to be regularly scheduled into ﬂ;ganized

music groups, foreign culture small groups, or dramatic productions.

L

The curriculm design provide

1. the need for more continuous contact for all pupils with the essential
materials in all areas of human knowledge.

(o]
.

the need for more time and opportunities for each pupil to develop
his special talents and interests.

3. lhe need for materials which satisfy both (1) and (2) and also permit
to know wher he is achieving satisfactorily.

4. the nced to select content more nearly related to the real world of
pupils &nd less to the specialized, as it seems to the pupils,’
make=belicve, world of the teacher.

5. the need to utilize community resourczs in the learning process.

The required, basic curriculum needs to designate whet is essential for

anyone who is educable, what is desirable, and what is enriching for the gifted in

the following areas of human knowledge:

1. English Language Arts
2. Fine Arts
3- '

.-Health, Fitness, and-Recreation: . . -




4. Foreign Culture
5. Mathematics

6. Practical Arts
7. Sciences

Social Sciences

e

The curriculum provides directions for depth studies for specially
interested and talented pupils who plan to go to college or intc various occupations.

Both the basic and depth content are orgmuged for self-pacing, continuous progress

and self-evaluati:n by pupils with a minimum of teacher supervision.

Edgewood's Program incorporates these ideas by using four curriculum levels -
functioning levels of the matemals and who does what - h;l?:ﬁ are described i
Chart B - "Ladder of Success-The Self-Motivated Learners' Activities".

The goal setting process for each student, the curriculum levels, the
continuous evaluation system, the continuous progress curriculum, listing of
learning packages, and the reporting to parents information form is shown in the
"Language Arts Curriculum" and the "Mathematics Curriculum" as shown on ﬂée

next two pages.

h—r\
U

.ach student has a teacher-counselor who is to know him as a human being.

His teacher-counselor is responsible for collecting information about him and to

discuss this informaticn with him and his parents. He is to be available LDV talk
with the student about his problems, successes, and aspirations. He assists the
studenti in establishing goals for each academic are , his personal growtih, and
his assignment of priorities for aliocation of his independent study time. Teacher-
counszlors have from 9 to 30 counselecs depending on their special teaching

assignments. One third of the counselors are new each yoar.

The evaluation studies of the Edgeawood Pregram for the 1970-71 and 1971-72

indicat: the ecducation of thz pupiis.at Edgewood Junior Iligh School is improving.

Q
ERIC . The re JuIt.; of ihe’* Evaluation Sludy of the Edgewood F‘xﬁgrg.m f@t‘ the 197¢-71
, ,
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30D JUNIOR HIGH 3CHOOL FROGRESS REPORT

LANGUAGE ARTS DEPARTMENT

Cept. Small Group Teacher __ .

This progress report eutlines the 3 year curriculum in La-quage Arts, It is to
be used by students, parents, and teacher-counselors as a basis for goal sei-
ting and pacing. The Curriculum level Geal® is based on resulis from tess,

1972-1973

TEACHER-COUNSELOR _

STUDENT'S NAME . .. e e e e

past performance, and teachers' cheervations.

L ‘ l —
ex i |
urniguhom Level - i LA .
. ] N o
YWark Cempleted { | | i i i !
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Entry Date . __ . .. _ Exit Da s s o
* Eaeh markirg 2f ieacd rhe waork completed grade i3 5;5-;1;;7 A-19 lp's, i . B -
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- . _ e Qf thie teache (gun-
Pla:l:rneﬁl’ Tcsl 5 REFIRENCE READING SKILLS
— — = = - 118, Appendix E Conter
READING SKILLS . Alphabetical Order 116. Preface Arts Resource Contar, - '
- . S = ] ] Date Eseused —— __ Teacher
1. Main Idea > SY{HHE% 117, Glossary Date Reenfered Teacler
2. Directions 56. Guide Words . Connatation Date Exeused . Teacher —_
. Accents 19. Denotation —. e

F

3. Table of Contents

4. Reading an Index
—— 5. Sequerce

6. Conclusions

7. Locating Answer

8. Reading for Facts
9. Skir miﬂg

13. News Stary

. Want Ads

15. Newspaper Index

. Magazines for Some

. Synonyms
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WERITING
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SPELLING
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EDGENDDD JUNIOR HIGH SCHCOL PROGRESS RE ORT STUBLNT'S NAME —.— —
¢ MATHEMATICS DEPARTMENT b AT TEACHER.COUt SELOR e ,
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E;choc:sl year were based on objectives which were written for each departinent in
March of 1971 by two representatives from each department. The measurement

utilized in the méjcrity of these objectives was the SRA achievement test., The

criteria set for these objectives using SRA results was that students of 1970-71
under the new program would do as well as the students of 1969-70 under a

traditional organization,

The results of the SRA achievement test battery indicated no significant

difference between the 1969-70 and 1970-71 school year for any area except

social studies which was significantly higher in 1970-71.

evaluation committee in all cases, but the results compared very favorably with
those obtained at ]’f:héﬂna Junior High, another of the Mounds ‘View District
secondary schools. |
The staff guestionnaire indicated a very écsitﬁve change in the responses of
the staff toward support for the program, The special quéstiénlqaire administered
for EPDA to the Highview and Edgewood teachers indicated that the Edgewood
teachers had learned more about flexible staffing and favored it more than the
Highview téa:hers as a result of their being involved in the program.
The results of the parent survey were generally positive, but pointed out
a need for a study of larye group presentations. Parents appeared to be most pleased
. with the teacher-counsclor role,
The SRA achievement testrosults for 1971-72 were very positive, Comparisons
were made with achievement test scores of students at similar grade levels from
the same attendance areas during the 1969=70 sv:hofzzl under a traditional junior high
- program, Scores in social studies were signiﬁcéntly higher in 1971=72 {or all thrézg

les . Scores in methematics favorad the eighth and ninth grade classcs of 1971-72.

ERICT
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’I;he eighth grade class of 1971-72 scored significantly Highef in language arts.
All other comparisons revealed no significant differéncesi

Overall achievement by the classes of 1971-72 as meésured by the SRA test
has improved in comparison to achievement by classes hefeore the new program was
implemented. The two groups were equated on ability as measured by the Lorge-
Thorndike verbal and non-verbal scores.

The student attitude inventory results were generally positive. Changes from the
observed when c@mparing the pexit:ent cjf agreement on the May 1971 and the May 19?2‘
administrations.

The staff at Edgewood feels we arc 70 percent of the way to meetj:n!g our project
and program goals. The remaining 30 percent will be much more difficult to attain.
Time, study, and effort will tell where we end up at June 1974. . . A Trump I\xiadél

Scheol = The Humane Junior High School.




